BEFREICIRITS
REFEZHED TRLMNT] ITEYRRASNS
FHE EDXFEDHRE

ASPECTS OF DIALOGUE WITH STUDENTS
PROGRESSED BY THE FACULTY “ASKING QUESTIONS”
IN CLINICAL NURSING PRACTICUM
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[Purpose]

The purpose of this study is to shed light on the aspects of how dialogue between faculty
members and students progresses through the faculty "asking questions" to students during the
practicum.

[Methods]

This study uses a qualitative descriptive approach. Data was collected from October 2011 to
April 2013 through participant observation of practicum sessions and from interviews with teachers
at the end of the training period. Study participants included four teachers of either fundamental
nursing practicum or adult nursing practicum and 21 students. The field consisted of four wards in
three general hospitals. The data was analyzed referring to the qualitative data analysis method
devised by Sato (2008). The study was approved by the Japanese Red Cross College of Nursing
Research Ethics Review Committee.

[Findings]
1. Guidance in the form of “asking questions”

While in interrogative form, “asking questions” was carried out as guidance to students by
faculty to convey the nursing point of views and concepts that they believe are important. These
questions were asked when it was feared that unless something was done the student would not
achieve the goal of the practicum. The teachers proactively found the answers to the questions in
order to avoid failure of achieving the goal.

When faculty members noticed a gap in the students’ understanding about a patient, or a
mistake in patient assessment, they induced the students to pay more attention to specific
perspectives of assessment that are of higher priority for the patient, or asked questions in an
attempt to direct the students’ assessment of patients to a more appropriate one.

At the same time, hoping to assist students’ independent learning, teachers directed the
discussion by picking up on the points students focused on or noticed as topics, encouraging them
to explore them. There were times, however, when these questions were asked in a roundabout
manner due to the educational policy that a faculty member will not give a direct answer to the
students so that they would realize the answer themselves. This sometimes perplexed the students.
2. Students’ self-questioning and reflection inspired by a teacher’s “asking questions”

A member of the faculty used her doubts and feelings of misgiving she felt about the students’
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comments or behavior as a clue to understanding the students. Such doubts and feelings of
misgiving caused her to ask questions. The students then asked questions of themselves, which
made them realize and confront their own tacit thoughts and doubts.

A student reflected on her practicum and reinterpreted her nursing care and patients’ experience.
Responses to the teacher’s questions that came about from the student were used to understand the
patients and learn nursing, from which the teacher traced the student’s experience and cast new
light on the student’s learning and changes.

3. Teacher shares questions as a nurse

A member of the faculty murmured, as if asking herself about a treatment that would cause pain
to the patient, sharing with students a question that was hard to answer, and she tried to take note of
the students’ feeling of distress. The teacher posed a question as a nurse to the students regarding
how to provide care based on understanding of the patient’s suffering. The students retained the
question as their own throughout the caring practice, and deepened their thoughts on nursing.
[Discussion]

In the backdrop of questions asked by teachers existed a difficulty in coming to terms with the
nursing care for the actual patients and the students’ goals in the practicum, while respecting the
students’ initiatives. As professionals in education, and also as experienced nurses, teachers have
multiple viewpoints, which give rise to other difficulties. As teachers can foresee more than a
student can, they are unlikely to have the same viewpoint as the student, which is another cause of
discomfiture. In addition to experiences of each member of the faculty that affect the faculty’s
dilemma, the governmental requirements that colleges foster thinking skills and clinical ability in
nursing was considered to be a contributing factor.

It was occasionally found during discussions that there occurred an inversion of asymmetry in
dialogue between the faculty and students. Such questions, as well as reactions and responses to
them, mutually affected the progress of dialogue. In addition, through “asking questions,” the faculty
and students shared common practical questions concerning clinical nursing for the patients, where
they paid joint attention to the patient. Through the students’ telling about their patients, the teachers
deepened their own understanding of students’ experience and their patients; and, as if in tandem
with this, the students more deeply assessed the patients, and made a commitment to further provide

desirable nursing care.
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